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Michael Genese 

Student Teaching Spring 2016 

ASLA 

Overview and Planning 

A. Student Body Description, Accommodations Made 

 North Smithfield Elementary School is a Pre-K to 3rd Grade rural school, located in North 

Smithfield, Rhode Island. This town’s school district is unique in its organization- with “Harry 

L. Halliwell Memorial School” in place for upper-elementary students, grades 3-5. According to 

“InfoWorks,” NSES’s student population is 88% white, 8% Hispanic, 2% Asian, 1% African 

American, and 1% Multiracial. The school has 450 students, and 51 teachers. There is a 4% rate 

of chronic absenteeism, and a lower than average 21% eligibility for subsidized lunch (compared 

to the statewide 47%). 14% of students are receiving special education services, which is almost 

identical to the statewide average of 15%. There are no students at NSES receiving 

ESL/Bilingual Education services (lower than the statewide 7%).  

 

 During my time in North Smithfield, I was placed with the NSES General Music teacher 

Sue Czyzewicz, along with the Halliwell General Music Teacher and North Smithfield Middle 

School Choral Director, Kerri Greco. My placement started January 2nd and ended on March 4th, 

2016. The Preschoolers and Kindergarteners took part in many activities for exposure, such as 

instrument playing, various children’s songs, and parades. The 1st grade received a unit on 

instrument families, along with many exposure activities. I taught the 2nd Grade a unit on rhythm 

and audiation through performance. The 3rd grade learned about melodic contour and completed 

a unit on five types of Harmony. The 4th Grade learned several new pieces from their recorder 

packets, and the 5th Grade was finishing a unit on instrument demonstrations, so I jumped in with 

the string family, and brought in my violin. This progressed towards several 5th grade lessons on 

hearing instrumental timbre, and the start of a melodic composition unit. As a part of the 6th 

Grade Chorus’ “Musical Theatre Fridays,” I created a unit on Stephen Sondheim musicals during 

my placement. I taught both 6th and 7th grade one song each, and began to prepare the 7th Grade 

for festival with Kirby Shaw’s Bridge Over Troubled Water. 

 There are an abundance of teacher assistants in this district, and there was an increased 

success in accommodating students with exceptionalities was because of it. One-on-one teacher 
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aids are placed in every inclusive classroom, and Sue mentioned that previously, every 

kindergarten class had a teacher assistant regardless of inclusion. Some accommodations I 

developed during my placement were shifting the grade weight of specific assignments, 

providing additional guidance and direction, as well as having student volunteers be “buddies” 

for students in need of one during performance activities. 

 

B. Formulated Objectives and Instruction 

 My assessment project with the 2nd Grade was a unit on rhythm and audiation. I worked 

three inclusive 2nd Grade classes at NSES, and each of them met once a week. Both Sue and I 

were looking for a synthesis between exposing the students to a violin during my placement, and 

teaching a musical concept in NSES’s curriculum - keeping in mind that North Smithfield does 

not have a string program. In an effort to create a natural connection, what resulted was a 

rhythmic performance by the students of “Twinkle Twinkle Little Star,” as I played the tune on 

my violin. This performance was graded on rhythmic accuracy and audiation of the song’s 

words. My objectives were as follows: 

 -Students will keep a steady beat while reading standard rhythmic notation during  
  rhythmic performance (MU:Pr4.2.2b) 
 -Students will confidently and independently sustain their part of a song while other  
  students performing different sections (MU:Pr6.1.2a) 
 -Students will understand the concept of audiation and its importance when performing  
  music (MU:Pr6.1.2b, MU:Pr4.2.3a) 
 Each week’s lesson presented a necessary component to the students for their final 

performance. The first lesson was math-based, using Playdoh to make a “pizza,” and using the 

different divisions of the pizza to represent note values in music. 

 After the first lesson, I knew that the students were working towards a rhythm 

performance, but I had not found a way to include the violin. I brought in the violin the following 

week, for the sake of exposing them to the instrument, and talked about the different ways a 

string instrument is played. The students filled out a worksheet called “The Different Notes We 

Play,” which included a True/False section about the ways to play a string instrument, as well as 

a matching activity, connecting standard notation to Kodaly rhythm syllables (Ta-a, Ta, Ti Ti).  

 It was after that lesson that I figured out how to include the violin, and also decided to 

incorporate audiation. Since I played “Twinkle Twinkle Little Star” during my violin 

demonstration, I decided to base their audiation lesson around the song. Students turned an 
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audiation worksheet to the blank side, listened to “Twinkle Twinkle Little Star” on my violin, 

and audiated the words. I left out one line of the song each time it was played, and when I 

finished, students turned their paper back over, and wrote which line I left out in each blank. 

 The next class period was devoted to performance practice. Students learned how to 

conduct a 2-pattern – something they would do while other students were being assessed. After 

learning the pattern, they were divided into different groups. Each group was assigned a line of 

“Twinkle Twinkle Little Star.” Each of the six lines were printed on different 8.5x11 cards. I 

sang the song, and the students tapped the rhythm on their card when it came up in the song. 

After this, I reassigned the cards to different groups so the song was no longer in correct order 

around the circle. Once we performed the song again, I took out the violin so students had to 

audiate the words to come in at the correct time. At the end of class, one student from each group 

continued performing their card’s rhythm, while all other students conducted a 2-pattern. The 

class ended with me explaining their final performance rubric for the following week.  

 For their performance, I divided the students into performance groups, giving them each 

a card that would present a realistic challenge for them (not to easy or too difficult). I based these 

decisions on the grades from their two rhythm and audiation assessments. After discussing with 

Sue, I assigned certain students with exceptionalities “performance buddies” to help them 

perform their card if needed. 

 I mixed the six cards up in front of the carpet, and as I played Twinkle Twinkle on the 

violin, six individual students audiated the words and performed the rhythm on their card. As this 

happened, all other students were conducting their 2-pattern in a U-shape behind the chosen six. 

I recorded each class performance on my computer, and graded the students afterwards. The 

class ended with a self-assessment, directly in line with their performance rubric. Each student 

gave themselves a 1, 2, 3, or 4 on their ability to perform rhythm, and ability to audiate.  

C. Materials and Sources 

 1. Playdoh Lesson: Playdoh, Laminated Index Cards, Tables/Chairs 
 2. Violin Demo: Violin, Triangles (15), Music Stand, Carpet, Board/Marker, String Inst.  
    Posters, Pencils/Erasers, “The Notes We Play” worksheet 
 3. Audiation Lesson: Carpet, P-Board, PDF of Rhythm, Violin, Pencils/Erasers,   
    Audiation Worksheet 
 4. Performance Practice: Batons, P-Board, Twinkle Cards (6), Violin, Carpet 

 5. Class Performance: Batons, Twinkle Cards, Student Card Assignment List, Violin,  
  Computer/Video Recording Device, Rubric, P-Board, Self Evaluation 

 



5 

D. Individual Lesson Plans: Play-Doh Rhythmic Value Lesson 

I. Grade Level/Class or Ensemble  

  2nd Grade 
II. Materials/Resources 

  -Playdoh  -Laminated Index Cards   -Tables/Chairs 
III. Music Learning Objectives 

a. Students will compare divisions of the play-doh pie with various rhythmic values 
through question and answer (Creating: Evaluate and Refine, Performing: 
Analyze) 

b. Students will cut the pie into smaller divisions in order to accurately represent 
faster symbols of notation (Creating: Evaluate and Refine) 

c. Students will perform the rhythmic subdivisions represented by the pie through 
tapping, clapping, and or snapping: by audiating a steady beat (Performing: 
Interpret) 

IV. Procedure 
a. Set 

  -Place one cake of playdoh and one index card at each seat 
  -Ask students to stand up, quietly walk to a seat where they see playdoh 
   without opening until I say so 
  -**DO NOT MIX WITH YOUR NEIGHBOR** 
  -“When I say touch the playdoh, you may do so, when I say stop, you stop”  

b. Sequence 
  -Take playdoh out, “get it out of your system” (squish, roll, etc.) 
  -Make a pie 
  -“Remember last week on the board when we drew notes on the board?” 
  -“We still have the whole pie, what note does the pie represent right   
  now?” 
   -Beats, what does a whole note look like, Ta whole notes 
  -“What note lasts two beats?” 
   -Does our pie represent two half notes yet? 
  -Carefully use the index card to cut pie in half 
   -Beats, what it looks like, Ta, then clap while “saying Ta in our   
  heads, not out loud” 
  -Repeat up to 16ths, going on if time just for fun 

c. Closure 
 -Smush the pie back into a whole note, put back in container (or leave on table), 
stand up, go back to the carpet 
d. Accommodations 
 -Behavioral: Students misbehaving with playdoh will have it taken away  
 -Physical Disability: Students who cannot clap may tap, snap, or Ta 

V. Evaluation 
  Informal: Teacher asks what note values are represented by their playdoh 
  Informal: Teacher observes students cutting playdoh correctly into     
  various rhythmic divisions 
  Informal: Teacher will listen for students clapping in time while audiating    
  the beat 
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Elementary Demo on Violin: Timbre and Rhythm 
  

I. Grade Level/Class or Ensemble  
  -Elementary [Pre-K – 5] 

II. Materials/Resources 
  -Violin 
  -Triangles (15) 
  -Music Stand 
  -Carpet 
  -Board/Marker 
  -(String Inst. Posters) 

III. Music Learning Objectives 
a. Students will understand how an instrument creates a sound (MU: Re7.2.2a: 

Analyze- Describe how specific music concepts are used to support a specific 
purpose in music) 

b. Exposing students to the timbre of a string instrument (Responding: Analyze, 
Interpret) 

c. Identifying different duration, dynamics, pitch classes, and playing techniques on 
a string instrument (Connecting, Responding) 

d. Reviewing rhythmic values and syllables (Performing: Rehearse, Evaluate, and 
Refine MU: Pr5.1.2a- Apply established criteria to judge accuracy) 

IV. Procedure 
a. Set:  

  -Students sit in a circle on a carpet 
b. Sequence: 

  -Half class comes up to get triangles 
  -In order to make a sound, something needs to vibrate 
   -Teacher goes around with one mallet, “do you feel it shaking?” 
  -Pass triangles to rest of class 
  -Introduce instrument, String Family 
  -Questions: 
   -(Raise hands) Who has seen one before 
   -(Showing them) How many strings it has 
  -How it’s played 
   -Jaw, LH, RH, Open String 
   -Strings Vibrate 
  -“I’m going to play a song for you now” 

  -Twinkle Twinkle Little Star 
  -Types of notes:  (MAKE LIST) 
   -Bow, Pluck 
   -Low, High 
   -Short, Long, (Really short) Trem.  
   -Loud, soft         
  -More than one note at once (Improvise) 
   -Trills 
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  -Song they don’t know 
  -Write list on board of techniques 

  -Concerto in C Major | Dmitry Kabalevsky 
   -Pluck/Eighth Notes. Legato. Two notes at once. Trills.   
  Multiple at end. 

 
c. Closure 
 -Ask what they need to make sound 
 -Close by giving list of techniques, (crazy and not), and play the concerto   
 again, asking what they hear **Only fill in numbers for rhythm** 
 -Go over together, but ask them to leave the numbers 
d. Accommodations 
 

V. Evaluation 
  -Informal: Teacher will ask students how the instrument was played during the  
   lesson. 
  -Formal: Students will circle string techniques from the lesson on a   
   worksheet 
  -Formal: Students will match notation with corresponding “Ta’s” and   
   “Ti-ti’s” on a worksheet 
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Audiation with Twinkle Twinkle Little Star 
I. Grade Level/Class or Ensemble  

  2nd Grade 
II. Materials/Resources 

  Carpet 
  P-Board 
  PDF of Rhythm 
  Violin 
  Audiation Worksheet 

III. Music Learning Objectives 
a. Students will audiate “Twinkle Twinkle Little Star” while tapping the rhythm on 

their shoulders 
b. Students will label various half, quarter, and eighth notes after seeing them on the 

board 
c. Students will identify missing components of the song while hearing the tune 

alone without words 
IV. Procedure 

a. Set 
  -Students will review audiating Twinkle / tapping on shoulders 
  

b. Sequence 
  -Teacher will pull up PDF of Twinkle’s rhythm, telling the students that   
  this is what they just tapped on their shoulders. 
  -Students will identify the types of notes they see 
  -Teacher will ask if the eighth notes at the end match the words, later   
  explaining that it is the “big finish” of the song. 
  -The class will then rhythmically perform the Twinkle again, this time   
  following the notation on the board (Teacher points). 
 

c. Closure 
 -Teacher will hand out written assessment, and play Twinkle Twinkle multiple 
times, asking students to write down which line was skipped each time. 
 
d. Accommodations 
 -Students with IEP’s will not be required to turn the paper over and be allowed to 
read the words as the song is played; their pages will have a letter or number in the 
corner of their paper. “Those without a _____ should turn their paper over now.” 
 

V. Evaluation 
  -Informal: Teacher will observe students tapping the correct rhythm on   
  their shoulders  
  -Informal: Teacher will call on students to identify note values on the   
  board 
  -Formal: Students will record which lines of the song were skipped,   
  identifying the lines by their words when only hearing the tune. 
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Twinkle Twinkle Little Star Performance Practice 
I. Grade Level/Class or Ensemble  

  2nd Grade 
II. Materials/Resources 

  -Class Conducting Batons 
  -P-Board 
  -Twinkle Cards (6) 
  -Violin 
  -Carpet 

III. Music Learning Objectives 
a. Students will conduct a 2-pattern with a steady beat (Pr5.1.2b) 
b. Students will perform the section of Twinkle Twinkle on their card at the correct 

time (Pr4.2.2b, Pr4.2.3a). 
IV. Procedure 

a. Set 
  -Teacher will review rules when using the batons (once you get one from   
  the table, hold it by your side). 
  -All students will stand, and walk row by row to get a baton from the side   
  table (the same way they get their books)   

b. Sequence 
  -Students will hold the baton in their right hand, and put their hand over   
  their heart as if they were going to say the pledge. 
  -Teacher will draw the first direction in a 2-pattern on the P-Board (down   
  and to the right), and demonstrate where the beat falls 
  -Students will bring their right hands out forward and attempt the first   
  motion. 
  -Teacher will explain that the second motion is the same exact thing, but   
  backwards. 
  -Students will practice this pattern with or without music, attempting to   
  keep a steady beat. 
  -Make a circle, put batons behind their backs and hands in lap. 
  -Teacher will pass out cards to groups of students in order of the song,   
  laying them flat on the floor and asking students to leave them    
 there. 
 -“In front of you is part of Twinkle Twinkle. I am going to sing     
 Twinkle Twinkle now, and when we get to the part of the song that   
 is on your card, tap that rhythm until the part is over.” 
  -Students will perform until everyone seems confident, then the teacher   
  will switch the order of the cards. 
 ***Point out that the first two lines and last two lines say beginning and “end”*** 
  -Once confident with that step, teacher will play on the violin, asking   
 students to audiate the words in order to come in at the right time. 
  -Ask for 6 Volunteers, have the rest conduct while sitting, and practice   
  performance. Pass each card to the right of the circle until     
 everyone has gone. 
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c. Closure 
 Students will return batons to the table and teacher will explain that next  
 week they will perform this way “for real.” 
 
d. Accommodations 
 -Behavioral: Students that do not use the batons correctly will have theirs   
 taken away. 
 -Other students may assist those with disabilities that inhibit them from   
 audiating as effectively 
 

V. Evaluation 
  -Teacher will observe students’ conducting patterns for correctness. 
  -Teacher will observe students performing rhythm at the correct time.   
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2nd Grade Twinkle Class Performance 
I. Grade Level/Class or Ensemble  

2nd Grade 
II. Materials/Resources 
  -Batons 
  -Twinkle Cards 
  -Student Card Assignment List 
  -Violin 
  -Computer/Video Recording Device 
  -Rubric, P-Board 
  -Self Evaluation 
III. Music Learning Instructional Objectives 

a. Students will perform various note values through singing and clapping (Pr4.2.2b) 
b. Students will keep a steady beat during rhythmic performance (MU: Pr6.1.2a) 
c. Students will conduct a 2-pattern with a steady beat (Pr5.1.2b) 
d. Students will perform the section of Twinkle Twinkle on their card at the correct 

time (Pr4.2.2b, Pr4.2.3a). 
IV. Procedure 

a. Set 
 -Students will get Batons row by row and review their 2-pattern. 
 -Teacher will pull rubric up again on P-Board to remind them of their objective, 
telling them about their self-assessment at the end of class. 
b. Sequence 
 -Students will make a U, leaving one section open for those performing on cards. 
 -Teacher will take out violin, put cards on floor, and call out each group for 
performance, recording the entire class until every student has gone. 
c. Closure 
 -Students will put batons away and sit at the tables to fill out their self   
 evaluation. 
d. Accommodations 
 -Students with behavioral issues, IEP’s, and/or misc. special needs will be 
assigned to a card that better fits their challenges and provides a reachable goal.  
 -Students that may have further trouble will be paired with a “buddy,” to perform 
their rhythm with them. 

V. Evaluation 
  -Formal: Teacher will record performance and grade students afterwards,  
   rather than during class (while playing Violin) 
  -Formal: Students will turn in an exit slip to assess their own performance  
   at the end of class. 
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Section A. Informal Assessments: 
 
I. Playdoh Lesson: 

 The purpose of this lesson was to provide a visual for rhythmic subdivisions, so the most 
important informal assessment given asked the students about the note values represented by 
their Playdoh. At this point in the year, students have some prior knowledge about note 
length, so leading math-based questions helped them identify the next smallest note value. 
Additional guidance was given if the students were unsure. The correct answers for each 
division are as follows: 
  Answer Key: Full (Whole), 2 (Half), 4 (Quarter), 8 (Eighths), 16    
    (Sixteenths) 
 
 Throughout the lesson, observing if/how the students were cutting their playdoh correctly 
into various rhythmic divisions was constant, as well as answering student questions if any 
were asked. 
 Once the students finished cutting their pizza into the next division, the class clapped the 
note value with a steady beat. I assessed their comprehension of this by listening for a steady 
beat, which affected their effort/participation grade marked in Sue’s planbook each day. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
            Mrs. Spaziani’s  

Class, Wed. 10:25-11:10         
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II. Violin Timbre Lesson: 
 While most of this lesson’s assessment was formal, I asked the students how the violin 
was played during each part of the demonstration, and wrote their ideas out on the board.  
  Answer Key: Bowing, Plucking, Trill, High, Low, Fast, Slow, 2 Notes 

  
III. Audiation Lesson: 

 In order to create an indicator that showed me the students were audiating, I gave them 
the direction to tap a steady beat on their shoulders while audiating Twinkle Twinkle Little 
Star. I scanned the class as we audiated in silence to see that all students were actively 
keeping a steady beat, rather than rushing, slowing down, or not participating.   
  Answer Key: Whole, Half, Quarter, or Eighth Notes 
 

IV. Performance Prep and Conducting Lesson: 
 After getting our batons and standing up, I drew arrows that matched the 2-pattern’s 
directions on the P-Board. The class then tried to conduct the pattern on their own as I 
modeled it for them. During this time, I walked around the room to assess their individual 
patterns for correctness. 
   
  Directions: “Right hand, down and to the right, to the center and back up” 

   
 After the 2-pattern was taught, the class circled up and practice the performance.  
   
  Directions: “Make a circle at the edge of the rug, get into groups of three. As I 
 sing “Twinkle Twinkle Little Star,” only tap the line that appears on your card.” … 
 “Now I am going to play the song on my violin, so we need to audiate the words in order 
 to come in at the correct time.” 
  
 As the song was played, I scanned the circle for the correct card, and observed to see if 
the group with that card was playing it correctly. The students did not receive a formal grade for 
their performance practice, but they were informed of next week’s grading criteria at the end of 
the lesson. 
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Section B. Formal Assessments: 
 
 I gave two formal assessments prior to the class performance: one for rhythm, and one for 
audiation. Ultimately, the class performance was graded on these two categories, so it made 
sense to break down these two concepts beforehand. 
 
I. Violin Timbre Lesson: (Following the string demonstration, using prerequisite knowledge 
from Playdoh lesson given the week before). 
 -Students will circle string techniques from the lesson 

 -Students will match notation with corresponding  
  “Ta’s” and “Ti-ti’s” 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Name:______________________ 
 

The Different Notes We Play! 
**Match the notes to their ta’s and ti-ti’s.** 

 1. w         ___ ta 

 2. h         ___ ti-ti 

 3. q         ___ ta-a-a-a 

 

 4. ♫         ___ ta-a 
 

**For extra points, check off things we can do on a string 
instrument!** 

___Plucking    ____Dancing   ___ w 

___Bowing    ___ q    ____Running 

 

___Shoveling    ___Softly    ____Low/High 
   

 
 

 

3

4

1

2

Answer Key

T

T

F

F

F

T

T

F

T

T
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II. Audiation Lesson: “Let’s Use Audiation!” 
  -Students will record which lines of the song were skipped, identifying the lines by 
   audiating the words when only hearing the tune. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Name:________________________    Class:________    Date:_____________ 
 

Let’s Use Audiation! 
Twinkle Twinkle, Little Star 

How I wonder what you are! 

Up above the world so high, 

Like a diamond in the sky. 

Twinkle Twinkle, Little Star 

How I wonder what you are! 

 

Every time you hear “Twinkle Twinkle, Little Star,” a part of the song is missing! Turn your 

paper over as you listen, then write out the missing words on the line when the song has 

finished. 

 

 

1. _________________________________________________________________           

 

 

 

 

 

2. _________________________________________________________________              

 

 

 

 

 

3. _________________________________________________________________              

 

 

Answer Key

“Like a diamond in the sky”

Line 5: “Twinkle twinkle little star”

Line 2: “How I wonder what you are”
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 (III. Performance Prep) 
  *No formal assessments given in this lesson* 
   -Students were shown the formal rubric being used the following week  
   after they going through the performance procedure. 
 
 IV. Class Performance Rubric 

  - Teacher will play violin during the assessment, and record performance to  
   grade students afterwards.  
     

 
**(Video attached: “ASLA Formal Performance Assessment” from Mrs. Manosh’s 2nd Grade 

Class)** 
 

 

 

 

 

 

 

 

 

 

 

 

Total:
_______

Student Name____________________         Class___   Date ___/___/___
Student 
GradeTwinkle Twinkle Little Star: Rhythm Performance Rubric

Rhythmic 
Accuracy

Student performs section of 
music with complete 

accuracy: steady beat, 
accurate quarter, half, and 
eighth values. Student also 
performs with meaninful 

expression.

Student performs section of 
music with a mostly steady 
beat, and mostly accurate 
quarter, half, and eighth 

values. Student is beginning 
to perform with meaninful 

expression.

Student performs section of 
music with a somewhat 

steady beat, and accuracy of 
quarter, half, and eighth 

values are wavering. Some 
expression may be shown in 

performance.

Student does not perform 
with a steady beat, and 

quarter, half, and eighth 
values are mostly innacurate. 

Little to no expression is 
shown in performance.

Audiation

Student plays rhythm at 
the correct section in the 

piece and with steady 
beat/in time with the 

words.

Student plays rhythm a 
bit early or late, with or 
without steady beat or in 

time with the words.

Student plays rhythm 
either early or late, with 
or without steady beat or 

in time with the words.

Student does not play 
rhythm at the correct 

time, without steady beat 
and out of time with the 

words.

4 3 2 1
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Section C. Marked Copies of Students’ Work (PDFs Attached Seperately) 
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Section D. Commentary on the Assessments and Results 

 The goal when planning my assessments was to layer in all concepts required for the final 

class performance, week by week. The playdoh lesson enforced rhythmic subdivision and 

understanding of how note values look on the page. The violin/rhythm assessment reviewed note 

values on the page and introduced the instrument I would use in the performance. Their 

“Twinkle Twinkle Little Star” assessment focused on audiation, and used the same song on 

which their performance was based. The final rubric cumulatively assessed their ability to use 

these concepts in performance.  

 While this spiral-based assessment plan worked well, there are many ways in which it 

could be improved. Half of the violin/rhythm assessment grade was determined by their 

knowledge of how a string instrument is played. By the end of my placement, that assessment 

was most useful as a rhythmic component, rather than basing it partly around a string instrument. 

As for the audiation assessment, a third of the students’ grade was determined by another note 

name activity, using a word bank. Again, this component is unrelated to the primary assessment 

piece. Next time I will definitely change the weight of each component and/or omit certain 

activities, further assuring I assess what I intended to assess.  
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 When reviewing the “Notes We Play” results, I came across the largest flaw in my 

procedure. At the end of that class, everyone went over the matching section together on the P-

Board. Many students at that time erased and corrected their initial answers. As a result, the first 

assessment I gave my students did not accurately portray what they were able to recall. In the 

future I will have students turn in the assessment prior to reviewing it as a class. 

 In “Let’s Use Audiation,” students with IEP’s had additional difficulty in succeeding. 

Upon reflection, I attribute some of that struggle to them turning their papers to the blank side 

while I performed. When creating the assessment, I understood the difficulty 2nd graders would 

have when spelling out each word in the song. I included the words at the top of the worksheet, 

and asked them to turn it over to encourage audiation. Allowing students with IEP’s to keep their 

papers turned to the front side while others continued to turn theirs over, may alter that result in 

the future.  

 

Section E. Representative Students (3 – High , Medium, Low)  

 -Zachary Berghammer  - High Performing Student 

 -Emma Paiva – Average Student 

 -Gabriel Cunningham – Low-Performing Student 

  *Reference Disaggregation of Data for Student Scores* 
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Section F. Aggregation of the Data (See Separate Chart Attached) 

 The formal assessment averages of the entire 2nd Grade display a progressive synthesis of 

two concepts. On average, students were mildly comfortable with identifying rhythmic values (as 

well as identifying ways to play a string instrument). They were able to demonstrate their ability 

to audiate even more so. The performance two weeks afterward not only showed progress in both 

of these concepts, but showcased their ability to call upon them simultaneously through 

performance. The first formal assessment given contained an extra credit portion, so it is possible 

that even more progress in the rhythmic category could have occurred than what now appears in 

the chart. 
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Section G. Disaggregation of the Data 

 For this project, I chose to disaggregate the data by 2nd Grade classroom. Each class had a 

varied amount of inclusive students, high/low performing students, and students who would 

frequently misbehave. Mrs. Spaziani’s students showed the most constant growth throughout the 

project out of all three classes, with a 26% increase in average score. Mrs. Manosh’s class 

progress fell at a close second with a 13% increase in average score. The students in Mrs. 

Gaulin’s class actually showed a slight decrease in average score between the first two 

assessments, but their class progressed the most between their audiation assessment and final 

performance at 10%. What I find most rewarding when looking at this graph is that the final 

averages for all three classes are more or less the same, regardless of where the students began. 

With each formal assessment, the average scores draw closer together. This case proves that 

regardless of individuality, students are capable on average of achieving a communal goal, with 

the presence of healthy student-teacher relationships, helpfulness of one-on-one classroom 

assistants, and the required amount of repetition and guidance. 
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Section H. Student Self Assessment 

 Following the final class performance, students filled out a self-assessment for their 

individual performance. Throughout the class, I displayed the rubric I would be using to assess 

them, and lined up both of the rubric’s sections (Rhythmic accuracy/Audiation) with their self-

assessment. Below I have inserted the half sheet they received, and a spreadsheet comparing the 

performance grades with the grades they were given. 

 

                
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Name___________________  Class________ Date____________ 
 
 

Self-Check! 
(4 = Highest Score, 1 = Lowest Score) 

 
Rhythm and Expression: 

 4  3  2  1 

Audiation: 

 4  3  2  1 

 

 

 

 

Name___________________  Class________ Date____________ 
 
 

Self-Check! 
(4 = Highest Score, 1 = Lowest Score) 

 
Rhythm and Expression: 

 4  3  2  1 

Audiation: 

 4  3  2  1 
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Section I. Compare Student Objectives and Student Learning Observed 

 -Students will keep a steady beat while reading standard rhythmic notation during  

  rhythmic performance (MU:Pr4.2.2b) 

 -Students will confidently and independently sustain their part of a song while other  

  students performing different sections (MU:Pr6.1.2a) 

 -Students will understand the concept of audiation and its importance when performing  

  music (MU:Pr6.1.2b, MU:Pr4.2.3a) 

 My first few weeks at NSES were spent revising these objectives, so the observed 

learning was not far from them as a result. Audiation was not originally going to be a project 

component, and the performance was to consist of two students at a time, simultaneously playing 

different rhythmic patterns from each other. Also, none of the rhythmic patterns were going to 

match the rhythm of the words found in “Twinkle Twinkle Little Star.” Both Sue and I agreed in 

discussion this plan would be far too difficult for her 2nd Graders. I believe the largest component 

in shaping the final assessment was the process of breaking the topic down, which resulted in 

quite literally breaking down the six lines of “Twinkle Twinkle Little Star” on large cards. 

 The activities I planned were based on a spiral learning system. Assessing music aptitude 

was the first component I introduced, using a “Jump Right In” call and response sheet developed 

by Edwin Gordon. Ms. Gaulin’s 2nd Grade class was the only group who did not finish this 

activity, therefore I could not formally include it within my final report. Following this activity 

was the Playdoh lesson about rhythmic values, and then a matching worksheet to accompany the 

violin demonstration in the following week. I brought the violin in again for their audiation 

assessment, and the performance practice time introduced conducting as well as individual 

performance.  

 The rubric I created was directly in-line with my three objectives. Students were graded 

on rhythmic accuracy and audiation. In order to incorporate and encourage confidence, the only 

way for them to receive a perfect score on rhythmic accuracy was to perform their line with 

expression. Students then defined expression through questioning, turning out words like 

“attentive, involved,” even “invested.” The students’ ability to define audiation was for the most 

part informally assessed. Audiation was defined whenever the term was brought up in class each 

week. The assessment results I received in the weeks prior to their final performance showed a 

need for improvement in rhythm and audiation. The average final performance score for the 2nd 



24 

grade was roughly a 7.08 out of 8, showing an improvement in understanding and performance. I 

believe the learning observed leading up to the performance, as well as during the performance 

itself, was in line with the objectives created. 


